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1. Executive summary

1.1 LearnHigher is a Centre for Excellence in Taagland Learning (CETL) involving 16 English
universities and covering 20 learning developmesas Among other purposes it aims to share
learning development resources, some specificadigted under the LearnHigher banner, and build
an evidence base for enhancing the effectivenestudénts’ study practices, academics’ teaching
practices and of organizational structures andgsses.

1.2 LearnHigher is structured as a collaborativarayement of Learning Area Co-ordinators
(LACs) who take responsibility for their learningeas in addition to their mainstream roles within
their universities. LearnHigher is therefore a @btirative network striving to identify and
disseminate excellence in its approach to leardewglopment. It is not a project team.

1.3 LearnHigher has adopted an externally medietitidal self-evaluation approach to its
evaluation effort and has this year worked withf@sor Paul Trowler as its external evaluator and
critical friend. Regional clusters evaluate the kvof learning areas in each region and peer
evaluation processes occur in addition to this. EA@vide an annual formal evaluation report to
LearnHigher manager at Liverpool Hope Universitd émthe external evaluator and critical friend.

1.4 LearnHigher as a funded CETL is now enteriadiital year: funding ends in July 2010. The
continuation strategy has now been agreed and ipigufor this is at a well-developed stage.
LearnHigher will merge with ALDIinHE after the endlits funding, the current plan being for it to
retain a distinctive character within ALDIinHE.

1.5 The collaborative partnership of LearnHighantowes to work well, with good attendance at
meetings, excellent internal communication andtavokk of engagement across the CETL on
different projects. The tendency towards entropg terge network such as this has not occurred
due to the enthusiasm and commitment of partners.

1.6 There has been a broad range of activitieoatplts this year addressing the key aims of
LearnHigher. These include the continuing develapnoé learning development guides for
students and staff as well as other resources;ttaface engagement with a variety of groups,
improved engagement with host institutions, agésito develop knowledge and understanding of
learning development among a variety of interegtedips as well as further development of
already-established successful initiatives sudh@$laths Cafe.

1.7 A valuable overview of the various researchamts undertaken by LearnHigher partners has
been published and some large-scale resourcesasunAssE (Writing for Assignments

Electronic Library), have been launched this yeawall as a number of other smaller scale ones.
The LearnHigher website was launched in its updéted and continuing developments have been
made to it. Plans for further developments next gea in place.

1.8 While there has again been an impressive t#Ewattivity and production of outputs across
LearnHigher as a whole, there have been variatiottdis among the different learning areas. The
effects of these activities and outputs continuleetaifficult to establish, but some attempts have
been made at this. It is clear that there have beanticipated effects of LearnHigher's activities
for its partners, particularly the development str@ng and effective community of practice.

1.9 Changes have occurred in the positioning ofd¢aming development function and



LearnHigher activities within a number of host ingtons, and these have sometimes had
deleterious effects on the ability of learning aremachieve their aims. In other cases the changes

have been beneficial.

1.10 In the final year of activity it is very imgant that LearnHigher continues to devote itself to
demonstrating that the public funds spent on iehaelded good and lasting value. Three areas for
attention in this regard are identified in thisegpimproving the LearnHigher website; the nature
of the relationship between LearnHigher and ALDinltte nature of the continuing engagement
with learning developers outside of LearnHigher.



2. Introduction

2.1 Purposes and audiences

The LearnHigher CETL (Centre for Excellence in Teag and Learning) is now in its final year, to
July 2010, and it is clear that there will be ndter HEFCE funding to continue in its present form
as a Centre for Excellence in Teaching and Learfihg is the case for all 74 CETLs. With a
consciousness that the five year project was ewjéts final phase, last year's report, the third,
began to shift the evaluation focus from a backwaothg one towards the future, and
simultaneously sought to widen the audiences fréport to include other learning developers,
managers, change-agents and policy-makers. Thasused on the question of a sustainable legacy
of LearnHigher, and included case studies and aaalgf learning development interventions as
part of the report. This year's report continues thture-facing shift, focusing on the priorities

the coming year, given the point LearnHigher haatihed by September 2009.

Because of this very specific purpose, the audiémrcthe report this year has narrowed and is
mainly LearnHigher partners themselves, togethér fuinders and institutional hosts. For this
reason detailed recommendations concerning the #resas listed under section 4 have been

included as a separate document for consideratidrernHigher partners.

LearnHigher has now begun to grasp the challengeoeing from an innovation to a
dissemination phase which last year's report ifledtas necessary. Much has already been
achieved in this regard, including a publicatioflipg together the findings of research projects
that LearnHigher partners have undertaken as weheother activities in train among the
LearnHigher partners that will address dissemimaiiocluding an edited book and a final
conference.

2.2 Evidence used in compiling this report

This report was written by LearnHigher’s evaluaad critical friend, Professor Paul Trowler. Paul
attended a number of meetings, including a twowdiaygng event, a steering group meeting and a
development day. Conversations were had with mesrdfehe LearnHigher Steering Group and
leaders of the each of the 16 centres. There weterder of meetings with the LearnHigher
Manager. Reports of meetings not attended wereestuBlectronic discussions were followed and
the email trail among LearnHigher partners reviewlédof the 20 learning area annual self-
evaluation reports were available for analysisampiling this overview annual evaluation. Some
data from pilot interviews conducted for thessons Learned project (see below) were used.

Finally, the LearnHigher website was critically i@ved.

Michelle Verity, LearnHigher's manager, left theT@Eor a senior post elsewhere in August 2009.
To that point she gave considerable assistanailitating Paul's role as evaluator and critical
friend. All members of LearnHigher have appreciasedr the years the insightful contributions she
always made to debates, her ability to be botHitfaiive and collegial while ensuring strength of
direction, and her ability to give attention toalktvhile not losing sight of the bigger pictureeH
role in overseeing the work of LearnHigher is novthie capable hands of Dr Ged Hall.

Next year's report will take a different form teethreceding four and, on current HEFCE plans, will



be published after the LearnHigher CETL has conantend. Rather than being based on the types
of evidence detailed above it will collect evideffiman the CETL and beyond to pull together the
lessons learned from the LearnHigher CETL abouhlag development, its processes and
products, more generally. It is therefore refettreds thd_essons Learned project and report rather
than being an evaluation of the final year of th€l'C. Its anticipated audience will be a wider one
also. This project was discussed and approvecedteaarnHigher Steering Group meeting, 9/10
June 2009 where the data collection design wasisksd. The final form of the project and its
outputs will depend on HEFCE's requirements, tputgished in October 2009.

2.3 Background

LearnHigher is a collaborative CETL involving sigteEnglish Universities. As one of the 74
CETLs it has the overall aim to "reward excellex#ahing practice and to increase and deepen its
impact across a wider teaching and learning comtyiufHEFCE). It is concerned with the area of
'learning development’, which it has come to désgcin the following way:

'Learning Development' is an emergent and incrgasiecognised field of practice in higher
education in the UK. Those who identify with themteare principally involved in areas of
work focussing on student learning, working dirgetith students and in a consultative
capacity with other HE staff. This work is somegmreferred to as 'learning support' or
'study skills', but most LD practitioners reject ttemedial implications that such terms may
carry.

The main aim of LD work is the empowerment of studehrough the enhancement of their
academic practices such as skills for research, communication, s@areness and critical
thinking [ in order that they may benefit as fully as possfbbm their experiences of, and
life beyond, higher education. (Hilsdon, Ridley &idfield, 2008)

Across the sixteen universities involved in Leamgthéir there are twenty learning development
areas, detailed in Table 1.

TABLE 1 — PARTNER INSTITUTIONS AND LEARNING AREAS

Partner Institution Learning Area/s

Bournemouth Personal development planning

Brighton Visual practices

Brunel 1 Numeracy, maths and stats. 2 Oral
communication

Bradford 1 Group work. 2 Referencing

Kent Assessment

Lincoln Doing research

Liverpool Understanding organizations

Liverpool Hope (co-ordination Mobile learning (m-learning)

role)

London Met 1 Notemaking. 2 Reading

Leeds Listening and interpersonal skills (LIPS)

Manchester Independent learning/self-directed study

Manchester Met Information literacy

Nottingham Trent Academic writing




Plymouth Critical thinking and reflection

Reading 1 Time management. 2 Report writing.

Worcester Learning for all (inclusivity)

LearnHigher's website is atww.learnhigher.ac.uk

3. Achievements

3.1 Activities and outputs

LearnHigher set out with a set of broad aims asod@ated objectives (see Table 2) and each year
specific objectives for the learning areas haventset against these. For year 4 the 20 learning
areas set their own objectives within this broadcstire and reported on these in their annual self-
evaluation.

TABLE 2 — LEARNHIGHER AIMS AND OBJECTIVES

Aims Objectives

Building mechanisms for sharing Share existing good materials, identify or deveiep learning development materials and
excellent materials and resources resources for learners and staff.

Surface and share our knowledge about the effeaieeof resources in supporting learning

Building capacity in the Build practitioner capacity across the LearnHighetinork in terms of broadening expertise
LearnHigher Network and staff skills.
Creating institutional impact Develop the use of the LearnHigher spaces in neys et promote learning development.

Raise the profile of LearnHigher work within the I$Ebr greater institutional impact.

Evaluation Develop effective monitoring strategies for useéhaf resources within learning development

Developing a research base Building a research community and portfolio of evide-based research that helps develo
our understanding of effective strategies for sufpg learners into new areas of higher
education study.

©

Dissemination Raise awareness of LearnHigher CETL.

Engaging others in LearnHigher sub-networks thatcagating excellent materials,
undertaking research or involved in embedding @irtbwn institutions.

A summary of activities (what was done) and outgwsat was produced) is set out next, with
examples of the learning areas involved in bracKeéts is not an exhaustive list of achievements
this year, but a summary of some of those mentiomeeports. The outcomes, or effects, of these
are harder to capture.

1. Guides for students and staff
Links to relevant websites and resources, sometanestated. Placed on LearnHigher website
(Several learning areas)



Guides and tips, survival kits, toolkits placedlLaarnHigher website (assessment, critical thinking,
learning for all, LIPS, reading, notemaking, timamagement, report writing, visual practices, )

2. Resource development
Electronic resources, e@/rAssE (http://www.learningdevelopment.plymouth.ac.uk/wed3s
LIPS, reading, notemaking, visual practices, groupworkearning)

Literature reviews (LIPS and several others)

Materials development for delivery by others (timanagement, report writing, understanding
organizations, notemaking, group work, LIPS ancrsh

Expand LearnHigher space use (assessment and |sathers)

(Resources on group work and delivering studenkslwps were top-three shortlisted for the
Jorum Learning & Teaching Competition - tkieking Groupwork Work resource for staff won both
the Jorum and Epigeum competitions)

3. Face to face engagement

Workshop sessions for students (assessment, infiomidgeracy, time management, report writing,
groupwork, academic writing, oral communication)

Extended resource for student support (maths, atatsiumeracy — the 'Maths Cafe' and others,
often using LearnHigher spaces)

Workshop sessions for staff (assessment, crititaking, learning for all, LIPS, reading,
notemaking, time management, report writing, viguactices, groupwork, academic writing. M-
learning delivered a high-profile and successfytastum hosted by Manchester Metropolitan
University)

Conference presentations (critical thinking, leagfior all, LIPS, time management, report writing,
visual practices)

Organizing conference (LIPS, reading, notemakimgyal practices)
Networking to share knowledge (most learning areas)

4. Institutional engagement
Manage enhancement theme in own institution (assas3

Fund relevant work by staff (assessment, readiotgmaking )

Curriculum development (reading, notemaking, tirenagement, report writing, visual practices,
‘Collect this' module development almost complatdermation literacy and others)

Further development of connections across hostutishs (groupwork, academic writing and
others)

5. Increases in knowledge and understanding



Evaluate use of LearnHigher resources and itsiiegyassessment, independent learning, LIPS,
time management, report writing, information liteyp

Audit and evaluate other resources and activitesgring for all, visual practices)

Research and meta research, academic publicatit?S, (information literacy, reading,
notemaking, referencing (the 'Students' perceptdmseferencing' project). Most LACs involved in
Palgrave book earning Development in Higher Education )

One very significant development in terms of tragegory has been the overview of LearnHigher
research completed this year, published as:

Shahabudin, K. (2009nhvestigating effective resources to enhance student learning. Available at:
http://www.learnhigher.ac.uk/Download-document/8d@estigating-effective-resources-to-
enhance-student-learning.hffast accessed 8.8.09]

Kim Shahabudin at Reading University compiled aarelew of LearnHigher research conducted
between 2005 and 2008 by collating and organisumeace from the research of individual
LearnHigher partners. The aim was “to locate arghar on key insights, innovative research and
areas that may merit closer investigation in thalfstages of the CETL and beyond.” (p 4).
LearnHigher partners' research findings and isagssciated with them are reviewed under the
following headings:

» student needs, preferences and practices

» effectiveness of resources and interventions

» the use of learning spaces

» the role of learning developers

* interactions between learning developers and suggademics

This is a valuable resource for learning developersothers. It offers a guide to the research that
has been conducted by LearnHigher (original docusnare available at:
http://www.learnhigher.ac.uk/Main-Content/LearnHigtContents/researchreports.htibdoes
achieve its aim very effectively, pointing the wiay the future in terms of pedagogical research.

6. Special project development

LearnHigher Development Funding of £60,000 was ioiex)/ to fund a call for development
projects of up to £4,000 each. A key aim of thigsative was to extend the activities of
LearnHigher across a wider community of learningadigpers. In total 29 projects were received
from members of the Learning Development in Higeducation Network, these were peer
reviewed and 13 were funded as follows:

NTU looking at independent learning

Kingston looking at mobile learning and twitter
Leeds looking at video e-resources for maths stisden
Belfast looking at evaluation of learning support
Surrey looking at Maths podcasts

Aston looking at work based learning



TVU looking at involving students in learning dempinent and collaborative development of
information literacy

UoA London developing a version of Stepping Stazidk for Arts students
Bournemouth University looking at e-Peer Assistedrning

Salford developing Web2 Technology to support naoeskills of nurses
UoA looking at Layers of Language

University College Falmouth (details of project aotilable)

Staffordshire University (details of project not#eable)

3.2 Commentary

3.2.1 Commentary against last year's annual evaluian

The executive summary of last year's annual evaluadentified some key issues to address in
2008-2009:

1. being more involved in engagement with host instins and beyond
2. switching from innovation to consolidation and @issnation

3. making decisions and taking actions related tdgfacy of the LearnHigher CETL after its
funding ceases in 2010.

This year there has been a more deliberate focengagement strategies and, in most learning
areas, good levels of engagement with the hostutiesh and beyond it. The second
recommendation has also been addressed. The Imglolyative phase has now passed and there is
a focus now on completing projects, refining therd Eunching/disseminating them to a wider
audience.

As to the third recommendation for focus in 2008h@, legacy, LearnHigher was able to come to a
consensus about its future and make plans forThiste will be integration into the Association of
Learning Developers in Higher Education (ALDinHE}wa joint conference in 2010. A planning
group is continuing to work on the details of thisangement. LearnHigher and ALDInHE are to be
congratulated on the consensual but efficient wagtermined this course of action and on the
business-like way it has set about making arrangérfer a smooth transition when funding for
the CETL ends in July 2010. This will ensure a garihg, sustainable legacy for its work. As the
LearnHigher CETL comes to an end, the edited bodietpublished in 2010 by Palgrave, the joint
conference and a series of other events will erthateits new incarnation within ALDInHE will be
launched with a flourish. Meanwhile a new jourr@l learning developerspurnal of Learning
Development in Higher Education (http://www.aldinhe.ac.uk/ojs/index.php?journal=gdh

published its first number in February 2009. Tkismother significant marker of a likely phase
change in learning development practice, at leaite UK.

LearnHigher partners and ALDInHE are also to begcatulated on their formulation of an agreed
account of the role and purposes of learning dgweént, the need for which has been stressed by
annual evaluation reports since LearnHigher's iigeplt is quoted above. This will no doubt
undergo review in the future, and rightly so irharmging environment, but for the moment it
represents a good marker for learning developettrers.



3.2.2 Commentary against this year's activities, dputs and outcomes

There is further evidence this year of working wother institutions, including those outside the
LearnHigher network, on projects and workshops.r&l®also more evidence of sharing learning
and learning from other centres in a more delileenaty. For example the assessment area has
worked with Brighton and Falmouth, Staffordshirel&MU. A good range of activities, as
summarised above, has been engaged in with a goge f discussion around the strategy for
LearnHigher as the end of its funding approachesgedisas making cases for continuation of
learning areas within single institutions.

3.3 Commentary on other issues

3.3.1 Organizational location

The organizational location of the learning devetept function is an important factor in
conditioning its effectiveness and there is somdence of internal reorganization of that function
in a number of host institutions this year. Forragée at one university learning development is
now part of the teaching and learning directoratel it is expected that this will provide flexibyi
to develop and focus on pedagogic research andagpenent projects within the LD sector. At
another university institutional reorganization Inasant a better 'fit' too, especially in terms of
improved communication. At a third, though, ingitnal reorganization has had a somewhat
negative impact on the profile of the CETL inteipalvhile at a fourth there was no-one in the
institution with learning development work with dents generally as part of their role description
Elsewhere learning development lies separate fedated units, for example at a fifth university
where it is not integrated into the Student Leagrsapport areas and does not report to any
committees or steering group. At a sixth univerkarnHigher and some other learning
development functions are located in a central devoted to student learning, but this unit itself
appears to be somewhat off the radar of institatistrategic planning. Sometimes, then, internal
organization and reorganization has helped and o hindered LearnHigher in achieving its
aims and objectives.

3.3.2 The added value of LearnHigher
One partner said:

“Involvement in the CETL has raised the profileL@f at [xxx institution]. It has enabled the team

to develop its profile and achieve representatiomé@uential university bodies. CETL funding has
made a number of projects possible and supportetta® members’ attendance at conferences. As
a result of LearnHigher, LD team members have ladémto demonstrate that their work represents
a significant field of practice, of relevance te tlthole HE sector, and countering the view that we
are a ‘remedial’ service.”

Another said:

“Involvement in LH has enabled us to considerabiyasd our range of working
contacts, not least simply because we have hautigutf staffing to go beyond
‘firefighting’. In particular, it has facilitated ore contacts with senior figures in the
institution, including Pro-Vice Chancellors, leaslef Directorates and Faculty
Directors of Teaching and Learning.”

All partners agree the value of developing a comiguwf practice of learning developers through
collaboration in LearnHigher. This has been onthefbeneficial unintended consequences.
However there may be negative dimensions to the, @entified by partners themselves, is the
potential loss of self-criticality, and measure ééeen taken to address this danger, for example in



evaluation of other partners' websites. Anotheepiidl issue to be alert to is any sense of exatusi
among learning developers who are not involved,again LearnHigher partners have taken action
to address this, for example by inviting involvermgom the wider LD community. This latter is
elaborated upon below.

3.3.3 Establishing effects

Establishing effects of activities and outputsifBallt to do, but partners have made some pragres
in this area in the fourth year of operation. Moriitg of website hits and taking evaluation from
website users, as done by referencing, is one édnmeasuring effects. Other effects have been
identified in terms of changed curriculum desigd arcreased staffing for the learning
development function. A number of partners havel uiseovative ways to establish effects, for
example LIPS has conducted student focus groupe Wi time management learning area has
evaluated the use of the LearnHigher space at Rgadlid evaluation of the effects of the CETL on
assessment practices has been undertaken at Kent.

3.3.4 Different levels of activity across the leaiing areas

Reading the reports it is clear that some of taenieg areas have been exceptionally active, while
others have been less so. In the latter case plarticircumstances such as organizational
restructuring or staffing difficulties have beeemdfied as significant issues. Where activity has
been dynamic there have usually been scaffoldicifa to facilitate this.

4. Issues for consideration for the final year of LearnHigher

Three linked key issues are apparent as LearnHmfters its final phase in its current form. They
are:

1. Improving the LearnHigher website to ensure a stlegacy here
2. LearnHigher within ALDInHE to ensure good integoati
3. Engagement with learning developers to enhanctutietion nationally, even globally

These arise both from discussions within LearnHigbarticularly the need to develop the website,
as well as from pilot data-gathering for thessons Learned project, including an extended

interview with a non-LearnHigher learning develgmamail exchanges with others and an initial
review of relevant literature. A separate appendithis report with detailed comments on the
above three areas has been provided to LearnHpgimgrers to assist in their strategic planning and
operation in the final year.

5. Conclusion

LearnHigher has been an extremely effective coliatibee network during the four years of its life
so far, making a real difference to students, staff institutions in a cost effective way. In itsal

year LearnHigher needs to give attention to denmatisy unequivocally to the HE community that
the public expenditure directed to it has been gadde for money and that learning development
is a well-founded and valuable function in HE. As CETL framework comes to an end in a
context of stringent budgetary constraints the tatmgn will be for institutions to look for savings
The danger is that they will seek these in the afé¢he learning development function in general at
the same time as their giving consideration toeth@ing of the CETL and the matched funding



which institutions committed to supplying. LearnH&y needs to be ready to counter this potential
danger to both its legacy and to learning develagrgenerally in any ways it can.
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Glossary

ALDInHE: Association for Learning Development ingtier Education. (The membership
association for subscribers to LDHEN)

CETL: Centre for Excellence in Teaching and Leagnifé funded centres tasked to "reward
excellent teaching practice and to ...increasedaegen its impact across a wider teaching and
learning community" (HEFCE)

LACs: Learning Area Co-ordinators: the individuegsponsible for each of the 20 learning areas in
LearnHigher.

LIPS: Listening and Interpersonal Skills
LDHEN: Learning Development in Higher Education Wetk. (A JISCmail list)



